The aim of the present study, within the frame of self-determination theory (SDT), was triple: a) to examine the structural validity of the "Situational Motivation Scale" (SIMS) in the field of distance education, b) to investigate the correlation between the subscales of the motivation and satisfaction of students who attend distance Finally, it has been found that intrinsic motivation and amotivation are subscales which predict personal outcome and leadership. In conclusion, the findings of this research allow a better understanding of the motivation process, which explains the satisfaction of the students, while attending a class.
INTRODUCTION
The rapid development of new technologies and their utilization in the frame of distance education offer new possibilities and change the way of studying many scientific topics (Nikolaou & Koutsouba, 2012) . The use of distance education in learning kinetic skills and especially dancing, which requires complex kinetic abilities, presents a lot of difficulties (Koutsouba & Giossos, 2006). efforts. For Doganis (1990), motivation possesses powers which act either extrinsically or intrinsically and activate an individual's behavior. This behavior can be affected by motivation, but it is distinguishable from motivation. Motivation exists as long as an individual tries to satisfy his/her needs and stops as soon as the needs are satisfied. Deci (1975) separated the motivation factors into intrinsic and extrinsic.
To better explain the concept of motivation Deci and Ryan (1985) developed the Self-Determination Theory (SDT) which, in fact, is the development of the Cognitive Evaluation Theory (CET). According to CET, the actions that increase an individual's perception about his/her skills increase his/her intrinsic motivation and vice versa. The lack of perception about one's skills leads to amotivation. The innate need of individuals to feel capable and autonomous in their environment instigates their behavior intrinsically.
SDT offers a theoretical background for the research of motivation in people who participate in an activity, investigating the reasons for doing so. According to this specific theory, motivation can be distinguished as intrinsic, extrinsic and amotivation (Deci & Ryan, 2000; 2004) . This means that those who take part in an educational process have different levels of self-determination and motivation. The study of motivation helps us understand how attractive educational process and subjects can be. The more autonomy is given to a participating individual, the more his/her motivation and willingness to participate increases (Deci & Ryan, 1985) . Cases of pressure and obligation elicit the contrary results (Deci & Ryan, 2000). According to the SDT, intrinsic motivation is found on the highest levels of selfdefinition and amotivation is found on the lowest levels of self-definition (Deci & Ryan, 1985; 1991) . Extrinsic motivation is found on the middle levels of the scale.
Intrinsic motivation concerns behaviors which express the pleasure and satisfaction deriving from their own execution and not from any rewards (Deci & Ryan, 1985) . The sense of pleasure and satisfaction experienced by an individual who participates in an activity is a defining factor for the concept of intrinsic motivation (Ryan, 1982) . Extrinsic motivation concerns behaviors which are carried out in order for an individual to achieve a result or a certain reward, such as a prize, a high score, a certain fee or the occupation of an executive post. A type of extrinsic motivation which is found on relatively high levels of self-determination is the identified regulation in which, individuals are motivated because they believe that their participating in an activity is important and brings out merits and values without, nevertheless, enjoying this participation adequately (Deci & Ryan, 1985) . This would be the case of somebody participating in dance activities, just to improve his/her physical condition. Amotivation, which is found on the lowest levels of the self-determination scale, refers to behaviors which are not motivated by neither intrinsic nor extrinsic factors and there is a lack of willingness due to a sense of incapability (Deci & Ryan, 1985) . Thus, an individual is considered to be intrinsically motivated when dealing with an activity because of pleasure and extrinsically motivated when dealing with an activity for reward or praise. Amotivated individuals are neither intrinsically nor extrinsically motivated because they feel that they are incapable of controlling a situation. According to the SDT, motivation derives from an intrinsic motivation due to a high self-determining environment, in opposition to amotivation, which derives from a constantly decreasing self-determining environment. Motivating factors that lead to increased levels of efficacy are the concepts of intrinsic motivation and identified regulation, which must be kept on high levels ( 
Measures
For the purposes of the study, two scales were used: 
Data analysis
In the beginning, descriptive statistics were carried out. Then, exploratory factor analysis was used, to examine the structural validity of the Situational Motivation Scale (SIMS).
Pearson correlation analysis and hierarchical regression analyses were conducted to examine the relationship between motivation and satisfaction. 
RESULTS

Descriptive Statistics
Hierarchical Regression Analyses
Results from hierarchical regression analysis that concern personal outcome are presented in Table: 4.
In the analysis, intrinsic motivation was entered at Step 1; amotivation was entered at Step 2; identified regulation was entered at step 3; and Extrinsic Motivation was entered at Step 4.
The subscales of intrinsic motivation in
Step 1, significantly accounted for the 13% of the total variance of personal outcome, R 2 Change=.13, F(1,80)=11.50, p<.001 and amotivation in Step 2, significantly accounted for the 7% of the total variance of personal outcome, R 2 Change=.07, F(2,80)=7.06, p<.05.
Overall, the subscales accounted for the 21% of the total variance of personal outcome. Results from hierarchical regression analysis that concern leadership are presented in table 5. In the analysis, intrinsic motivation was entered at Step 1; amotivation was entered at Step 2; identified regulation was entered at step 3; and extrinsic motivation was entered at
Step 4 The percentages of the overall prediction of the subscales personal outcome and leadership from the subscales of motivation maintain low levels (21% and 18% accordingly). It seems that students' personal outcome can be predicted by their intrinsic motivation, as far as pleasure and personal satisfaction is concerned, but it can also be predicted by other factors which are not connected directly to motivation subscales, such as the way a lesson is conducted. This is in line with findings in other study about the significant roles that intrinsic motivation play in increasing students' satisfaction (Ferriz, Sicilia, & Sáenz-Álvarez, 2013). In addition, very interesting were the following results were the second subscale that predicted leadership, was amotivation. Even though students were amotivated on participating in the specific course, they recognized their instructor's leadership profile within the course. Past research results also agree (Vlachopoulos, Letsiou, Palaiologou, Leptokaridou, & Gigouli, 2010).
In conclusion, the findings of the study are considered positive for the adjustment of the instrument measuring the motivation of students in the open and distance education. They also allow a better understanding of the motivational process, which explains the satisfaction of the students while participating in a class. A further examination of other factors such as the quality of the studies and the quality of the institute, which can influence satisfaction, are considered necessary.
